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Abstract 
The process of quality assurance in the study of foreign languages in Technical Higher Education fosters employers’ confidence 
in the graduates. In this sense, teacher quality matters. It influences school achievement and learners’ professional performance. 
The current research identifies those teacher qualities likely to sustain teacher effectiveness and the learner’s performance and 
smooth insertion onto the labour market. Successful delivery of foreign language education depends on a culture change that 
accepts both the language teacher and engineering learner (engineering student or technical high school pupil) as customers of 
each other. Hence, laudable educational initiatives should take sufficient account of those competences and features that could 
frame a “quality English teacher” and lead to quality assurance in engineering students’ language performance, a prerequisite for 
their successful professional mobility.  
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1. Introduction 
Concern for quality assurance in teacher education and students’ language performance  is closely linked to the 
broader context of the development of higher education and the follow-up of the Bologna Process. The European 
Association for Quality Assurance in Higher Education (ENQA, http://www.enqa.net) established standards and 
guidelines for quality assurance in higher education in Europe which were adopted at the Conference of Ministers 
responsible for Higher Education, in Bergen, in May 2005.  
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ENQA points out that ‘Institutions should have a policy and associated procedures for the assurance of the 
quality and standards of their programs and awards. They should also commit themselves explicitly to the 
development of a culture which recognizes the importance of quality, and quality assurance, in their work’.  
In light of the Lisbon and Bologna Processes, the European Commission asked for a number of initiatives and 
researches on quality assurance and on the study of English in higher education. Within the Lisbon process, 
enhancing the quality and effectiveness of education and training systems in Europe is one of the main goals to be 
achieved in the following years. 
 
 In this context, the European Commission has set up an expert group on ‘Improving the Education of Teachers 
and Trainers’. In the spring of 2004, a sub-group of this expert group, in cooperation with the Standing Group on 
Indicators and Benchmarks (also established by the European Commission under the same framework), addressed 
the question of ‘developing suitable indicators for measuring improvement in the education of teachers and, in 
particular, their continuing professional development’. The group has identified the development of systems for the 
evaluation and accreditation of the initial and in-service education of teachers as one of the priorities involved in 
improving teacher education and, consequently students’ performance. (Eurydice, 2006, pg. 3) 
Teaching at any level and in whatever form of education, should command respect as a specialist profession. 
Respect for teaching (or lack of respect for it) has two major dimensions e.g. internal and external. The internal 
dimension is concerned with what is within the teachers themselves: their level of general education, their 
specialized (professional) training, their capacity for learning, how to learn, their aptitude and liking for teaching 
and their ability to educate the young. The internal dimension is also a function of teacher’s behavior and conduct 
and in particular, the teacher’s own self concept. The external dimension of teachers’ respect and dignity is the 
extent to which the teacher is respected and rewarded by society. 
What is perhaps the most distinguishing characteristic of quality in education, and higher technical education 
respectively, is that it pervades each element of the activities undertaken in the didactic process and the wide range 
of benefits it provides to both engineering students and the wider society. Thus, in order to have quality assurance in 
higher technical education and engineering students’ language performance, there is a need for quality learners, 
quality teachers, quality context, quality teaching, quality learning environment and quality outcomes.  
It is noteworthy that teacher’s personality fosters the success and effectiveness of this profession. It enhances the 
teaching process and outcomes. At the core of the English teacher’s profile lies their pedagogical competence 
considered to ensure the quality of the teaching-learning activity. Pedagogical competence consists of scientific 
competence (professional or specialized competence in a particular field of activity), psycho – pedagogical 
competence (set of skills necessary to “build” upon pupils and students’ personality, to assess the teaching materials 
and the degree of difficulty they bring, to disseminate them and make them accessible by means of appropriate 
teaching and learning methods and instruments, to empathize with the learners, to meet educational and social 
requirements) and of social competence (set of skills necessary to develop and streamline relationships, to converse 
and liaise with people, to correctly use power and authority and assume different roles and leading positions). 
Moreover, in addition to pedagogical competence, didactic competence, another key factor of both teacher and 
learner’s quality assurance and professional performance, is the result of the teacher’s main characteristics and the 
efficiency of the pedagogical process. (S. Marcus, 1999).  
Didactic competence breaks down into: 
• Cognitive competence – mental abilities and knowledge any teacher is expected to possess; 
• Emotional competence – appropriate attitude and behavior a teacher must adopt and develop in their 
relationship with the learners; 
• Research competence – ability to conduct research and innovate the didactic process; 
• Performance-based competence – ability to put knowledge into practice;  
• Competence to forge the learner’s personality and way of thinking. 
It must be noted that recent focus on performance and teaching efficiency and effectiveness has framed the 
teacher’s psychological profile and identified those personality traits that may influence the learner’s performance. 
Hence, researches have revealed some of the qualities any teacher must possess and build upon: affection, empathy, 
reliability, responsibility, organizational competence, motivational competence, creativity and enthusiasm.  
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2. Purpose of study 
It is in line with the above variables that the paper deems it fit to identify the qualities underlying a “quality” English 
teacher, perceived as prerequisites to engineering students’ language performance and quality assurance in  
Romanian technical higher education.  In line with our increasingly globalized and technologically developed world, 
any educational system should focus on teaching and learning performance as well as on the quality services 
provided in order to ensure students’ professional mobility on the European and international labor market, 
European and international recognition of their competences and diplomas, lifelong teacher training and motivation, 
updating and upgrading of the teaching and learning process. The current research also suggests that investing in 
teachers and sustaining and developing the qualities requested can make a difference in learner achievement.  
3. Research Methodology 
3.1. Hypothesis 
On the basis of the problem stated earlier, the following hypothesis was postulated:  
• If we identify the qualities that frame the English teacher’s profile, then we will ensure quality assurance 
in engineering students’ language performance. 
3.2. Method and instruments 
The research was conducted on 50 pupils in the last year of study at “Nicolae Ciorănescu” technical Highschool, 
in Târgovite, anticipating admission to higher technical education and 284 students in the first and second academic 
years, studying electrical, mechanical and power engineering at Universities “Politehnica” of Bucharest and 
“Politehnica” of Timioara, during 2010-2012. A focus group was implemented to reach out to the target group’s 
opinions on the English teacher’s profile as a requirement for their language and professional performance. A 
questionnaire was devised and the data were obtained and interpreted by means of statistical procedures. For the 
purpose of this study the instrument was validated and the value of internal consistency reliability was 0.72.  
4. Findings and Results 
The question addressed was “What qualities do you think an English teacher in higher technical education must 
possess in order to ensure the learner’s language performance?” and a list of 33 items was devised (as shown in 
Table 1) to tackle pedagogical, didactic, emotional and cognitive competences of an English teacher in Romanian 
higher technical education.  
Table 1. English Teacher’s Qualities – List of proposed items 
 
leniency  didactic professionalism 
communication skills professional altruism  
professional credibility notority  
honesty open-mindedness 
perseverance professional recognition  
general knowledge seriousness 
cognitive intelligence linguistic competence 
rhetoric respect for learners 
creativity punctuality 
exqusite explanations argumentation competence  
humor flexibility 
persuasion diplomacy 
exigency technical knowledge 
meeting the learners’ needs enthusiasm  
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empathy pro-active attitude and thinking  
resourcefulness emotional intelligence 
specialized knowledge  
 
The results of the research show significant differences between students and high school pupils’ first option 
regarding the English teacher’s qualities. Thus, for p<0.001 and chi-squared distribution value of 79.841, two tailed, 
alfa = 0.05. The first most important five choices were selected.  




Figure 1. English Teacher Qualities. First choice 
 
Thus, engineering students would prefer their English teacher to prove both linguistic and communicative 
competences (22.54%), professionalism and most interestingly, the ability to explain and demonstrate various 
scientific and technical phenomena as well as creativity.  
In comparison, technical high school pupils opt for leniency (27. 45%), linguistic competence and 
communication skills, humour and professionalism.  
Furthermore, an integrated top five of engineering students and technical high school pupils’ choices indicate an 




Figure 2. English Teacher’s Overall Profile 
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“Professionalism”, which ranks second on the engineering students’ overall profile, may support the idea that the 
English teacher is the promoter of learning changes, the encourager of the learners. As a manager of learning, the 
teacher must act as a planner, organizer, leader and controller of the learning process for every learner. (A. Rogers, 
2002, pg. 192) 
 
5. Conclusions and Recommendations 
It is worth mentioning that technical high school pupils’ choice of “leniency” prove they may feel poor-spirited 
about the learning process and, therefore, the English teacher must show leniency, patience and tactfulness while 
teaching. “Leniency” may also be interpreted as the teacher’s tolerance towards mistakes. It becomes worth 
mentioning that, traditional education system would encourage punishment and low grades triggering learners’ 
reluctance and anxiety. As for higher education, teachers consider low grades as a powerful motivational factor, a 
welcome chance for learners to develop a pro-active attitude towards the learning process. Both target groups opt for 
“professional competence”, an umbrella term for thorough general and specialized knowledge, didactic and psycho 
– pedagogical training, use of appropriate resources, all this fostering professional credibility and recognition.  
Moreover, humour is considered one of the most significant qualities along with professional attitude, punctuality, 
ability to socialize and liaise, to create a congenial learning atmosphere, meant to ensure the learner’s quality and 
enhance professional and language performance. Likewise, the choice for “argumentation and explanation 
competence” may be in line with the new communication and information technologies (the Internet, Mass-media) 
to be included as teaching resources. As a consequence, the English teacher must prove creative and innovative and 
adapt their methods to the recent social, technological developments and requirements. All in all, the English 
teacher’s professionalism and communication competences may foster quality assurance in higher technical 
education along with his/her ability to explain and demonstrate technical and scientific phenomena.  
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